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requires the cooperation and support of different departments within the university as well as the complementa—
ry and combined efforts of the university and the external resources. Through cooperation Columbia Universi—
ty adopts an all-encompassing entrepreneurial support strategy focusing on the cultivation of entrepreneurial
human capital and the incubation guarantee in the process of entrepreneurship. Besides the university active—
ly integrates into the New York City entrepreneurial ecosystem. To cultivate entrepreneurial human capital
Columbia seeks to raise the entrepreneurial awareness of the students and faculty and improve their entrepre—
neurial ability. And the incubation guarantee focuses on the support of various elements of the entrepreneurial
process. All these form the university entrepreneurial support system.

Keywords: Columbia University; entrepreneurial support system; entrepreneurial human capital cultiva—

tion; entrepreneurial incubation guarantee

Development of Entrepreneurship Education in South Korean Higher

Education Institutions and Its Implications for China

SHI Yongchuan' > WANG Jiatong’
(1. College of Education Zhejiang University Hangzhou 310028 China; 2. College of Education
Entrepreneurship Wenzhou University Wenzhou 325035 Zhejiang China; 3. Department of Technology

Convergence Startup Kunsan National University Kunsan 54150 Korea)

Abstract: Entrepreneurship education in South Korean higher education institutions since the 1980s has
marched into high—quality development which is driven by governmentded guidance industry-university col—
laboration and self-reform promotion. In the past 40 years of cultivation it has designed three entrepreneur—
ship education models with its own feature in knowledge teaching resource developing and achievement trans—
forming. Its social practice education is based on Entrepreneurship Support Center; its specialized education
is guided by entrepreneurship discipline development and ecological entrepreneurship education is dependent
on industry-university collaboration. Higher education institutions in China can learn from the entrepreneur—
ship education in South Korea by attaching importance to integration of production and education with the op—
timization of entrepreneurship education development system as well as establishing inclusive evaluation and
transformation mechanism towards entrepreneurship education achievements.

Keywords: South Korea; entrepreneurship education; industry-university collaboration; LINC; LINC +

On Disciplinary Key Competences: Towards Subject

Education in Information Era

ZHANG Hua
( Graduate School of Educational Studies Hangzhou Normal University Hangzhou 311121 China)

Abstract: Disciplinary key competences are high-order abilities and humanistic abilities in disciplines
with disciplinary understanding or thinking as their core. They are the basic goals of subject education in in—

formation era. They essentially embody the fundamental change of disciplinary epistemology: from fact—
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basedness to understanding-orientation. The first meaning of subject education in information era is to choose
few and important disciplinary core ideas construct dynamic relationships among them change curriculum
structure from the type of “coverage of disciplinary facts” to the one of “understanding disciplinary ideas”
and root all the disciplinary core ideas into real problematic situations so that students can continuously inves—
tigate the ideas and deepen their disciplinary understanding progressively across their ages or grades. The sec—
ond meaning of subject education in information era is to help students learn disciplines through disciplinary
practices and experience the birth of disciplinary knowledge so that they can understand the nature of disci—
plines and develop the practical abilities of disciplines. The important feature of the new subject education is
the dual-directions of disciplinary world and life world disciplinary practice and life practice. The urgent task
for the reform of Chinese subject education is to give up “the view of indirect experience” and “the view of
basic knowledge and skills” and introduce “the vision of direct experience” and “the vision of key compe—
tences”.

Keywords: disciplinary key competences; disciplinary core ideas

Significance and Value of Rural Textbooks for Rural Vitalization Strategy

SHI Ou ZHOU Meiyun
( School of Educational Sciences Capital Normal University Beijing 100048 China)

Abstract: Rural textbooks starting from the beginning of the 20th century reflected the development of
Chinese society especially the rural society over the century documented the special contribution to preser—
ving local culture and inspiring patriotism. In the 21th century rural textbooks are in trouble in reality. Rural
textbooks as a proper name and textbooks themselves tend to decline reflecting the gradually worsening ru—
ral problems. Therefore the 19th CPC National Congress proposed the rural vitalization strategy which is a
huge systematic project and rural education can play important roles. Rural textbook is the core of rural educa-
tion. Rural textbooks can preserve inherit and identify the declining rural culture; inspire students’ spirit of
loving their hometown and motherland; strengthening rural youth’ s barren spiritual home. To vitalize rural ar—
eas we need to restart and develop rural textbooks to improve their quality.

Keywords: rural textbooks; rural vitalization

The Poetics and Politics of Expository Text: An Alternative Interpretation

of the Empirical Research in Education

KANG Yongjiu
( Faculty of Education Beijing Normal University Beijing 100875 China)

Abstract: In schoolbooks expository text is supposed to objectively describe how things work in order
to equip readers with scientific knowledge and methods to understand things scientifically. But in fact exposi-
tory text contains something richer. Any exposition is based on the expositor’ s own perspective. What’ s

more the world we exposit is not a natural existence exposition itself creates the world to a large extent and
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